Teachers as Researcher: A paradigm shift

Our environment doesn’t help us much to experience and initiate new ideas in many fields of life. In education, not only students but teachers’ capabilities and potentialities have been underestimated and pressed under the traditional teachers’ trainings and classroom teaching practices. Like layman teachers and students have never been encouraged to trust their inherent strengths. That is why teachers and students never notice, value, or record their small or big achievements that come across during their day-to-day practices. As a consequence, their valuable experiences become events and evaporate with the flow of time. Such indifference has caused great damage to our educational professionalism by not producing any creative work preserved for the future generation of professionals.

Learning starts from within the learners when they start reflecting on their own teaching practices and inquiring and applying strategies that not only fulfill the best needs of their students but also develop them personally and professionally. 

Just a year bask when we visited some government schools in Chakwal for assessment of their needs to launch SIP, we came across with a common perception demonstrated by most of the teachers and head teachers that their dire need is the material resources not the “pedagogy” with an understanding that it is already there and they have no problem with it at all. However, their real need was the pedagogical skills and dispositions that was lacking in each school of the district. To a certain point they were right to claim that they have no problem with the teaching because they hardly practiced reflection, research and inquiry in their professional lives. 

Believing that pedagogical skills and dispositions toward inquiry, research and reflection as the core components of the professional development of teachers MIED trusted the teachers and their potentialities and included Action Research (AR) during the third phase of School Leadership Development Course (SLDC). AR was introduced for the first time to broaden the capacities of head teachers. Though we were naive to expect participants to grasp AR in a three hours session however, starting with the success stories from the field and including examples of their own stories the session remained meaningful. Head teachers developed their research questions and research designs. The facilitators were astonished to observe that how well the participants received the idea but also some of them wrote their first draft sample research on the basis of their previous success stories. After the training, during the field visits, we were delighted to observe six out of seventeen starting AR in different contextual issues that they were coming across in their respective schools.  

Thus, AR as a process to pursue action (or change) and research (understanding) at the same time (Dick, 1997), provide opportunities for the practitioners to acquire the required change at conceptual, pedagogical level while reflecting current practices, testing perceptions and skills for better solution to problems. 

As Wolfe (1989) reflects that, “teachers often leave a mark on their students, but they seldom leave a mark on their profession. Now, the question is, would we be able to value these efforts that the teachers have started by digging down to the core of the problems and finding their own solutions to them? It is difficult but we have to value and support such initiatives that will obviously make a difference. 
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